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|t is essential that language teachers...

Reflect on their own beliefs about language
learning, teaching, and communicating with

their students. (Rissanen, Kuusisto, Hanhimaki y Tirri,
2019).

g

Participate in holistic training environments that _
foster their empowerment and agency processes to \
own their teaching and linguistic skills.



Colombia bilingUe aims for ...

Teachers to improve the language
competence through attending language
training programs.

HOWEVER

There are not training environments for language
teachers to develop their empowerment and agency
skills.







Research has shown that:

®

/= human beings have implicit beliefs about
their own abilities.

(Sternberg, Conway, Ketron, & Bernstein, 1981).

' a those beliefs can be modified. (Blackwell,

Trzesniewski, & Dweck, 2007).



Fixed Mindset vs. Growth Mindset

Based on the work of Dr. Carol Dweck

| believe that my [Intelligence, Personality, | believe that my [Intelligence, Personality,
Character] is inherent and static. Locked- Character] can be continuously developed.
down or fixed. My potential is determined My true potential is unknown and
at birth, it doesn’t change. unknowable.

Fixed Growth
Mindset Mindset
Avoid failure Desire continuous learning
Desire to Look smart Confront uncertainties.
Avoids challenges Embracing challenges
Stick to what they know Not afraid to fail
Feedback and criticism is personal Put lots of effort to learn

They don’t change or improve Feedback is about current capabilities



Challenges Criticism

A difficult task A critical judgment
one might from another
encounter

Success of others

Five key situations
Effort Dweck, 2006
The work put forth in

Achievement or
success attained

Obstacles by another person
the process of S hing th
completion of a task, omet ng that p.revents ’
progress in pursuit of a

challenge, or goal

goal or achievement




Attributes of a Growth Mindset Teacher

Strong
relationships

Process
oriented

Positive
Interdependence

Empathetic ( /‘ I

4

N _’}‘
High . ﬁ

expectations

Values
mistakes

Action-oriented

~ Brock & Hundley, 2018



Previous studies...

Finland case study (Rissanen et al., 2019)

Created and implemented a framework of Growth Mindset pedagogy with a
mixed-mindset teacher.

Main finding:

|, Teacher pursues core features of growth mindset pedagogy, despite
not having a dominant growth mindset herself.

USA study (Yeager et al., 2019)

Created an online Growth Mindset intervention (2- twenty-minute sessions)
for nine graders.

Main finding: ’
. Low-achieving students improved their academic performance in ¢
subjects.



Teacher empowerment

= The process of empowerment in the
foreign language field is equivalent
to change because it implies a
constant re-assessing of the
language teaching and learning
process bearing in mind student-
centered strategies. (Pefa et al., 2016).



N
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Dimensions of

Empowerment
Short & Rinehart, 1992
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o What is the relationship
between the training on
Growth Mindset and
the Empowerment of
language teachers in
the District of Bogota?




' | «o|n which aspects of
the teaching practice
could the relationship
between Growth
Mindset and
Empowerment be
observed?
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General Objective

To determine the relationship between
the training on Growth Mindset and
Empowerment of language teachers in

9 the District of Bogota.
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Specific Objectives

o To design and implement a training
workshop on Growth Mindset.

o To0 observe whether trained teachers transfer
their learning about Growth Mindset to their
classroom practice.
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Research methodology

Qualitative research

Multiple case study

Thematic Analysis:

An option for the treatment of information from

the approach of social phenomenology.
(Schutz, 1973; Braun & Clarke, 2006) ’
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Phase
Workshop

NEUROPLASTICITY

(1)

METACOGNITION TWO MINDSETS

(7) 7 WEEKS (2)

TEACHER
GROWTH
0 MINDSET
EFFECTIVE
FEEDBACK

15 TEACHERS

®

LANGUAGE IN
GROWTH MINDSET




Phase 1
Participants

9 Bachelor's degree

5 Master’s degree
1 CELTA Certification

15 Language teachers
of public schools in the ’
District of Bogota
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Context: Schools located in the south of Bogota
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Dhase| Datawas collected through:

-
vy B8
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Thematic Analysis

Braun & Clarke, 2006
>

!

Step 6
Production of the final
report
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Categories and color coding

— Fixed Mindset
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Pre-post test survey statements:

Fixed

Growth

«'\@ When evaluating
students'

o° progress, tests'
\o" result are more
important.

mm) 5 Key

situations

The learning process

is more important

~
~

N

than the result. | keep ‘ 11 Attributes
this in mind during
evaluation.
Fixed Growth

There are activities
that work really
well in class,
therefore | rather
avoid frying new
activites that | do
not master.

| fry to include new
activities in my
class, although |

am not an expert.




Phase 1: Pre & Post- test Survey

Number of responses

Pre-test Likert scale responses Post-test Likert scale responses
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Survey response  changes from pre to post-test

Difference scores between pre and post-
test responses

1 2 3 $ 10 1M 12 13 14 15
Parﬁciponts

Number of responses
L] L n » o » n o o 3

-
©

»m Growth m Neutral Fixed




Pre & Post tests explanations

Number of explanations provided in each mindset
.

4

gf.lhmit@ullll

® Growth = Neutrol Fleed




“ Puedo controlar su proceso
en el auld”

“Crear ejercicios para cada
estudiante cuando los grupos son
de 40 es bastante dispendioso...




Mindsets

Categorization of explanations in the pre & post-tests

Fixed Mindness
Awareness

Transition [




Narratives
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Interviews Teaching implications «”

Key situations teachers highlighted in their

discourse
Obstacles Challenges Effort Criticism

Key situations

Success of others
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«— RQ 1. What is the relationship between the training
on Growth Mindset and the Empowerment of
language teachers in the District of Bogota?

e Thereis evidence of increased growth mindset responses and
explanations from pre-test to post-test survey.

e [Even brief interventions have long-lasting effects in participants.
(Rissanen, Kuusisto, Hanhimaki y Tirri en 2019)



...COIN NUEsTras propias acciones o lenguaje tenademos incliso a no
ayudarle tanto al que esta mal. No sabemos cuanto dario hacemos
a los estudiantes con nuestros comentarios..., 0 con NUestros
mismos gestos decimos todo’; “tantos errores que uno comete sin
querer queriendo porque no son intencionales. Por el contrario;

pensamos que esta bien y ese es el problerma” Ruth

“Podriamos buscar estrategias para involucrar a todo el mundo”.

todo el mundo porque los que no son tan exitosos de una u otra
forma tenemos que halar” Mary

Decirles a los chicos acerca de su proceso y el ‘not yet’. Involucrar a

“Ya uno en las clases, yo lo tengo en cuenta, por ejemplo uso el “Not
yet”. Yo pienso en la proxima reunion de padres comentarles a los
papas acerca del lenguaje que deben usar con los nifios y como
elogiarles el proceso”. Carlos
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After knowing teachers
reflections, it is necessary to
observe teachers in action...




” STAGE 1
g  INDIVIDUAL
RUBRIC

FEEDBACK

7\

TEACHER

S INTERVIEW
OBSERVATION 1

Phase 2

Classroom

Observations 5 TEACHERS

45
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Phase 2 Participants

g

Clara Beatriz

E~@' Carlos
E

Hilda Minerva




Phase2  Data was collected through:

Q‘II

Interviews
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p <"

3. Self-reflection

Class Observation 1 - Rubric

No prior preparation for the
observation

Researchers observation

Feedback
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lass Observation 1 - Observers' reflections

e Few aspects to evidence Growth Mindset in
the classroom

e Classroom Management issues

e Grammar and vocabulary, not including

9 communicative approaches

e Use of Spanish over English

e Praising results over students’ process



Class Observation 1 -

Teachers' reflections from rubric

eachers mentioned obstacles such as time, policies, limited
resources and infrastructure, and students’ characteristics.

“Another aspect | need to work
efficiently. Feedback has become just
scoring exercises more than reflecting
on individual conditions. It is not easy
because of the number of students ’
and their characteristics”




Teachers' interviews

How did you incorporate Growth Mindset in your class today?

|
S X 4
@ “No, nada. Yo queria que me vieran
i Como soy”

Hilda

Why didn't teachers incorporate what they had learned about Growth
Mindset in their class?



2

Carlos
Feedback is one of the
& most significant &
influences on teachers

practices Beatriz

Minerva



Carlos reflects on
being communicative

Before feedback | | After feedback

“‘Antes yo “*Agqui me ensenaron
utilizaba el: well | | esta bien el “well done”
donely me pero no es suficiente
quedaba ahi”. para que ellos alcancen

sus metas... el cambio
de actitud de los chicos”
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Being aware of their
fixed mindset allowed
teachers to start a
process of
empowerment.



Growth Mindset and Empowerment in action

Carlos

reminded his students about the plasticity of the brain and how they can
learn whatever they want to.

He has signs with messages related to GM.

Effort - Professional Growth - Impact - Communicative

)
Q)
=
Q)

implemented a listening activity for the first time with her students. She
also designed a rubric to provide feedback to her students.
Challenges - Decision Making- Impact - Communicative

e

Minerva
started to use her English skills in the classroom.

Challenges -Self-efficacy - Impact - Flexible

1
X



Growth Mindset and Empowerment in action

Hilda is assigning roles to the students in collaborative group work. Students

. ! 4
& show longer concentration periods of time and learning goals

achievement.
Challenges - positive interdependence - Decision Making - Impact

Beatriz

started to speak in English in the classroom and created collaborative
groups with students with different levels of performance. A student who
did not participate before, starting to speak in english.

Challenges - Professional development - Decision Making- Impact -
Flexible - Equitable




From Growth Mindset to Empowerment

Individual reflection + Social validation = Empowering Community
BT Action
Plan

=( . § TeRemdRHatAded AR AR ARFEIR REMARARSaauefnteriorizamos el lenguaje y
ca AP PRESRPSHERID JEGRRBS BeHBYFRANdO; entonces cuando estamos
pe C'SGRRIAGESILEGEIR LB RSP canaRstaPatien v glie estaba mal, entramos en
prc dHRR StGESIANRRIERS Ry isRarRRHReTaM B IRsESATaICOMO Si todo estuviera

tar BRAFSIRHRRY AT B4R SHeHRFIEY8E 6 RENI§8de un plincipio se veia que no eran,
o rﬁ@F%E‘%M@ @@%%WQ@Q%QD a dudar, precisamehte porque las utilizamos y
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Carlos
Teachers who decided to to

introduce changes in their lives &
have developed a more growth
mindset, and are more Beatriz

empowered. 9

Minerva
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Limitations of the study

We observed the positive influence
of the Growth Mindset workshop in
the teachers mindset;

however,

it is not possible to provide evidence
for a sustained change in their
mindsets YET. (seaton, 2018)
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